Lern- und Prifungsmethodik im
Rahmen des AC
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Integrierte Lern- und Priifungsmethodik im Rahmen des AC fir Lernstufen P-6.

Die Prasentation umfasst Planung mit Blick auf die Lernstufen P-6 und die dazugehdrigen
Achievement Standards. Altersgerechte und kreative Aufgaben und die jeweiligen
Bewertungskriterien werden besprochen, Beispiele werden vorgestellt und analysiert.



Challenge:

Outline the structure
and content of the
Australian Curriculum
for languages.




Curriculum into the classroom (C2C)
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Identifying and pronouncing
loan words

A
-3

C2C material suite

Let's say these phrases firstas a
statement of fact, then as a
question and then as an
exclamation.

Der Platz ist frei
\,‘\ Die Pause ist fast zu Ende
' Ihr habt jetzt Mathe

How does the meaning change with different intonation?
In what situation would you use each?

die Mutter die Schwester

der Vater b, 3 “+  das Baby

Oh wie gut und
oh wie fein!
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Language-specific aspects

Australian e Context statement
Curriculum: e Band descriptions
¢ Content descriptions
¢ Elaborations
* Achievement standards

Languages

How do the materials hang together?

While the rationale, aims and overall structure/organisation are common to all
language subjects in the Australian Curriculum: Languages, the subjects have been
written by language-specific teams to reflect specifics for each language.

The language-specific content acknowledges the uniqueness of each language.

This includes rates of expected progress for different languages. For example, the
same level of achievement is not expected in written modes for scripted languages as
for non-scripted languages.

The context statement describes the background of the language and the learning of
the language in Australia.

Other aspects are discussed in the next slides.



Quick facts:

* (C2Cmaterials are aimed at second language learners following the F-10
pathway

+ Units will be available progressively from:
# 2016 Years 5-10 Japanese and French
» 2017 Years 5-10 German and Chinese
~ 2018 Years 5-10 Indonesian and Italian

#~ 2017 Prep-Year 4 Japanese
# 2018 Prep-Year 4 French, German and Chinese
» 2019 Prep-Year 4 Indonesian and Italian

C2C Materials for Languages have been developed for Years 5 - 10
following the F-10 pathway. These have been published; materials have
been through the first amendment round. Materials are currently
accessible in QLD; ACT has access but no other states yet; in negotiation;
for this reason you will be able to look at hardcopies but no electronic
copies — when time comes will be via scootle



Slideshows

e Teach necessary
concepts, processes and
skills.

¢ Designed for whole class
learning

Each key idea in the unit has a slideshow. The purpose of the slideshow is to
teach the concepts, skills and processes relevant to the sub strand and unit
concept. They are designed for the teacher to use with the whole class, to
promote whole class discussion, deconstruction and construction of language,
and reflection.



Das ist Nathalie und ihr
/j Zwilingsbruder Paul.
=7 Sie sind in der Schule.

; ! Mﬁﬂfﬁh‘ 2 é
Umweltschutz in dey Schule |

Texts in the target language are central to each C2C unit. They
are relevant to the concept of the unit and pitched to the learner.
The texts are written for an authentic purpose that reflects
authentic features and conventions of target culture text types.
They reflect authentic attitudes and values of people in the target
cultures and Australia. They are different to practice texts (such
as crosswords, cloze activities or translation texts) and can be
used in many different ways. Often students encounter a
particular text more than once in the unit.

They are created by C2C and checked by native speakers. They
provide scaffolding for students — visual cues, layout.

Some are scaffolded to assist students in creating richer texts of
their own.

There are many different texts and text types in the units
including stories, comics, articles, graphs, text messages and
signs to name a few.

Let’s take a look at some examples of our texts.
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Die Sichsische Schweiz
Das Land: Deutschland

Das Bundesland: Sachsen

Die Einwohnerzahl der Region: 149 pro km2
Die Meereshohe: bis zu 723 m

Das Klima: kollines bis submontanes Klima

Korcula, Croatia

Liebe Bllg,

Schone Griche aws Kroatiew! (oh bin awf der
tnsel ”orfula und es ist traunchaft schont

Die Sonme schelink tumer und es gibt viele
winderschone Kissstrinde, eden Tag schwinime
oder sehnorchele ieh Lne Meer. toh fahre mit dem
Fahrrad wnd es gibt viel zu entdecken: Eiscafés,
sehone Geschiifte wnd dew Hafen. 1th habe awch
neue Freunde Rennengelernt und wir chillew am
Strand zusammen.

Gestern stnd wir mit einem Segelboot wm die Ella Swmith

Insel gesegelt. Das war ein tolles Erlebnis) =

©s hat wir total viel Spab gemacht! wir haben 100 Brisbane Street,
eine wunderschone Bucht gefunden wund dort Brisbane, RLD, 4000

ein Picknick gemacht .
S ; Australien
Korula ist echt wnvergesslich!

Deine )LERV;@

G e

N

This is an example of an very modern, online text — the online petition. How
could you use atext like this?



Hast du dir schon mal Uberlegt, wer

die Kakaobohnen emtet, die in deiner
Lieblingsschokolade sind? Stell dir vor, was dir
so schmeckt, wird von Millionen Kindern
produziert. Jetzt staunst du zu Recht! Glaubst
du, dass deine Schokolade immer noch so

gut schmecken wird, wenn du die Fakten der
Kinderarbeit kennenlemst?

Die Arbeitsbedingungen fir die Kinder

sind schrecklich. Zum Beispiel werden sehr
kieine Kinder in Afrika gekidnappt und an die
Kakaoplantagenbesitzer verkauft. Es kann
sein, dass diese Kinder ihre Familien niemals

Manche Kinder fur ihre
Arbeit nur Essen und einen Platz zum Schlafen.
Sie arbeiten 12 Stunden jeden Tag.

Aber Kinderarbeit gibt es nicht nur in den
Kakaoplantagen. Eine Statistik von World Vision

Stoppt illegale Kinderarbeit —

Moritz berichtet fiir die Global Kids Zeitschrift

besagt, dass ca. 264 Milionen Kinder auf der
ganzen Welt arbeiten. Ungefahr 120 Millionen
Kinder sind im Alter zwischen 6 und 14 Jahren.
Die gropte Anzahl von Kinderarbeitern istim
asiatisch-pazifischen Raum. Extreme Armut ist der

far Kit it. Zum de

Familie ist der finanzielle Beitrag von arbeitenden
Kindern lebenswichtig.

There are also extended texts created for the 9-10 band. How might you use a

text like this in your classroom?




Supporting learning resources

Worksheets
Answer sheets

Teacher resources and
instructions

eBooks

The supporting learning resources include student worksheets and answer
sheets. They also include teacher resources and instructions and eBooks.

Student resources enable students to demonstrate learning by providing
sources of information and activities targeted at specific concepts or skills in the
Topic.

Teacher resources support the teacher by providing advice in relation to
concepts, skills or literacy and/or numeracy demands. These include answer
sheets and teacher resources and instructions.
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Sheets and answer sheets

Analysing information about items of significance

(&)

about items of '@)

=
(Answers)

) ()
> , fidb
o =
The Berfiner Ma

signicant to many German people o
Vihen it was removed, Germany was reuniied. To us. it isa )
symbol of uniy. =

] on
5 symbolof unty,

8¢ 15 $ignicant 1o many German paopla
oved, Germany was reunited. Ta us, it is a

New language
Agivitat 1

in the vintual time capsule was y i language
VWhat language n the vitual time cap e of
ctinary o findan English equivalent of each word y
ey o Sindon English s qitvolind ofach’y belonw. Use & dictionary 1o find an English equivalient of each word. Responses may vary. for example

Deutsch English

Deutsch English

Seq s on a timeine adds (o our perspective on the sigrificanca of itemsin the fime capsule atimeline persp 9 items in

Aivitat 2

Complets th o events ralating 1o the tems in the time capsule

Sheets and answer sheets (5-10 bands) provide teachers with a sequence of
activities that explore the unit concept from the perspective of one sub strand.
They include a range of activities that centre around texts (such as learning
objects, written and visual texts).

This is where students practice communicating in, as well as analysing and
reflecting on the target language and culture. There are a range of small group
and individual activities that allow students to deconstruct, construct and reflect
on language and culture.

The answers are aspirational model responses and provide teachers with a range
of possible responses where applicable.

There are also teacher instruction and resource sheets that provide teachers with
a range of different printable resources for group activities and detailed
instructions.

11



g
“‘ eBooks

Ebooks complement units. They are used with worksheets and for lower years
are often stand alone. This year several P-3 eBooks have been included in the
QLD Premier’s Reaching Challenge

Let’s take a closer look at an example of an eBook.

12



Band description (F-Year 2, Years 3-4, Years 5-6, Years 7-8, Years 9-10)

Content descriptions — strands and sub-strands Elaborations Achievement
standard

Communicating: using Understanding: analysing Include examples  Describes what

language for communicative language and culture as a of contexts, students will

purposes in interpreting, resource for interpreting and  activities and know and be able

creating and exchanging creating meaning indicative to do by the end

meaning language features of that band of
for the content years

descriptions

* Socialising * Systems of language

* Informing o L;nguage variation and
* Creating change

« Translating * Therole of language and

+ Reflecting culture

Concepts, processes and text types

This slide gives an overview of the interrelated elements of the Australian Curriculum:

* Band descriptions give features of the learners and learning for bands of years.

* Content descriptions are organised in the two strands — Communicating and
Understanding — and sub-strands.

e Elaborations provide examples for the content descriptions.

* Concepts, text types and processes are included to help teachers plan for rigour in
the use of language.

* Achievement standards describe expected learning at the end of that band of years.

e These elements are interrelated and mutually supportive.

* The elements are significant to the degree that they help students meet the
achievement standard for their band of years.

Let’s have a look at the socialising . Detail of the socialising is provided about these

elements in following slide.



Socialising sub-strand
Interacting orally and in writing to exchange ideas, opinions, experiences, thoughts and feelings; and
participating in planning, negotiating, deciding and taking action

Concepts Text types Processes
friendship (experiences, values, conflic Conversation: listening, speaking, reading and
reconciliation) face-to-face; telephone writing
relationships (family, generations) conversations; online/digital expressing preferences and
leisure exchanges; participating in shared feelings
celebration communicative activities, comparing
neighbourhood etiquette (greetings,  discussions, debates negotiating
politeness) Correspondence: making decisions and
naming emails, text messages, class arrangements
attitude blog/chat forums, notes, giving and following instructions
and others invitations, greeting cards, letters, and others
postcards

Content of the Australian Curriculum: Languages is organised through two interrelated strands —
Communicating and Understanding — which work together to support the three aims
This slide shows, as an example, the elements of the Communicating strand.
Strands are further broken down into sub-strands. There is no intent that each sub-strand has equal
emphasis, for example, translating will not have the same emphasis as socialising, informing or
creating in the communication strand.
The sub-strands are further differentiated by ‘threads’ that organise content in each sub-strand and
express:
O range and variety in the scope of learning
O progression of content across the learning sequences
0 specificity of languages.
For example, the threads for socialising in the Japanese curriculum include socialising and
interacting, taking action and building the language of classroom interaction. Threads vary for
different languages.
Threads can be seen in Sequence of content which can be selected from the ‘PDF documents’
option in the left menu.
Concepts are the big ideas that students work with.
Text types include oral, written, digital and multimodal texts.
Processes include skills (listening, speaking, reading and writing), as well as higher-order thinking
processes (conceptualising, analysing, reasoning, explaining and comparing).
Concepts, processes and text types vary for each band. This slide shows an example. There is no
overall structure for these and they are not required curriculum. They are included to help teachers
plan meaningful content involving higher-order thinking, that is, to enrich the subject matter about
which students are communicating.
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band

Foundation to Year 2 Content Descripions link to

glossary
 .u ’ i b
Communicating < strand > =

Socigising < sub-str

Interactwith e2ch other and the teacher using simple 6 gestres forexchanges such s reetngs and Farewels, hanks and inroduchins,and foraking abot sl an family

[Key concepts: self, family, home, fisndship: Key processes: interacting, gresting, thanking, describing] (ACLFRCO01
| link to elaborations
concepts and

general capabilities processes

Content descriptions: detail the skills, knowledge, and understanding that students are

to develop

e This slide shows how a content description is presented — through a strand and sub-
strand, with suggested concepts and processes.

e Elaborations are not part of the required curriculum. They give possible examples for
each content description including:

0 contexts of language use

further detail on dimensions of the content description

aspects of linguistic and cultural knowledge

key language

possible tasks and experiences

O connections across concepts.

* The general capability icons suggest which general capabilities can be addressed
through the content description.

* Text types are usually implicit rather than explicit in the content descriptions. They
are provided in the Australian Curriculum: Languages — Foundation to Year 10
Curriculum Design (http://www.acara.edu.au/verve/ resources/AC_Languages__ F-
10_curriculum_design_paper.pdf), which informed writers.

* Elaborations, concepts, text types and processes are selected examples, indicating
possible teaching and learning, but do not exhaust all possibilities. They are not part
of the required curriculum.

Oo0oo0oo
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Topic map

The topic map is organised according to topics and key ideas.

.
i Assessment — Assessment of learming To p I c m a ps

— Curriculum organisation

* show the organisation

| | Connecti
learning and

L] I of topics into key
- ideas
% — Discussing friendship .
2 * key ideas are based
2 | Aeireorinary iendspe. on individual content
2 = Communicating — .
= | Creating a story about an d eSC rl ptO rS

extraordinary friendship

Designing bilingual resources
for the scheol community

Expressing ideas
about friendship

—1 Understanding —

Rec cultural values in
language between friends

Each unit has a structure

Topics in Languages units include:

» Assessment

» Connections between learning and assessment
« Communicating

* Understanding.

The first topic identified on the topic map for every unit will be Assessment. The
Assessment Topic describes the assessment of learning and aligns what is taught with
what is assessed. The Assessment Topic aligns with all content descriptions that will be
assessed in a unit.

The second topic identified on the topic map for every unit will be Connections
between learning and assessment. This Topic also aligns with all the content
descriptions that will be taught and assessed in the unit. The Connections
between learning and assessment Topic identifies Prior learning and establishes
the Curriculum organisation for the unit.

The Topics that follow on from these two topics on the Topic map will each align
with one of the strands of Communicating and Understanding.

Within communicating and understanding the resources are organised by sub

16



strands. For example, Discussing friendship = Socialising, Accessing information=
Informing, Creating=creating, Designing=translation, expressing ideas=systems of
language — this means we are unpacking a communicative function, Recognising
cultural values=role of language and culture.

16



Achievement standards:

Based on assumptions about time on task in
learning the target language, describe what
students are expected to achieve and how
well.

How are they organised?

How do they align with the content
descriptors?

So to recap: Content descriptions will detail the skills, knowledge, and understanding
that students are to develop. Achievement standards, based on assumptions about time
on task in learning the target language, will describe what students are expected to
achieve and how well.

Let’s have a look at the following slide which outlines the mapping of the AS —
here P-10 and Yr7 Entry

17



P-10 Sequence Y7-8 Band

By the end of Year 8, students use written and spoken German to interact with
teachers, peers and others; to make decisions, solve problems and negotiate
transactions: and to exchange and justify ideas, opinions and views. When
interacting, they use both rehearsed and spontaneous language to ask and
respand to open-ended questions and express, compare and justify opinions, for
example, Sie glaubt, dass ... Ich bin dafir, weil ... They apply rules

of pronunciation, rhythm, siress and intonation to a range of sentence types and
words, including loan words from English. They obtain, summarise and evaluate
information from a range of sources. They

. They plan, draft and present original imaginative and informative
texts, following models to link and sequence eve ott

adverbs such as danach, dann, friher, vorher and common subordinat
conjunctions, for example, als, wenn, weil, dass. They use some modal verbs
and imperative forms, for example, Was sofl ich machen? Du kannst ... Kauf die
neue App! They refer to a person, object or place using definite and indefinit
articles, personal pronouns, and some demanstrative and interrogative adjectives
such as dieser, jeder and welcher. They produce original present tense
sentences and use familiar examples of the Perfekt and Imperfekt tenses, They
use a range of everyday and topic-based prepositions, adverbs

and adverbial phrases, for example, nach der Schule, zu Hause, in der Stadf,
gegen die Wand, hnks hier, oben, im S(m‘sn They interpret ranslate

They create a range Ulbllmgua\ sesourcas for the wide communny and ta :
their own and others' language learning. They explain the importance of shared
understanding, discussing adjustments made as a result of reactions and
respanses to intercultural experience.

Students explain how language changes over time and idenlify reasons for
change. They identify and apply the German case system

Interacting E

Asking and responding to

questions ;

accusative and dative) and name some grammatical terms and their functions.
They the similarit ifferences between German and English
punctuation, including capitalisation, numbers (ordinals, decimals) and quotation
marks. They explain reasons for differences in a range of text types, for example,
personal, informative and persuasive texts, including differences in text

structure and \anguageleatures They give example:
according to audience, context and purpose. They id:

Adapting the German Achievement Standard

Y7 Entry Sequence Y7-8 Band

By the end of Year 8, students share information about their personal worlds, including
personal details, family, friends, interests, likes, dislikes and preferences. They interact with
others to carry out transactions, participate in class routines and socialise. They use
modelled language and simple expressions to ask and respend to familiar questions and
give and respond to instructions, such as, Hort gut zul; Hol einen Laptop!; Wer ist das?;
Woher kommt dein Valer?; Hast du i request help or for

example, Ich méchte ..., bitte.; Hilfe, bitte!; Darf ich bitte auf die Toilette gehen?, ask for
information, clarification or assistance, such as, Wie bitle? Hast du mein Buch? Wie sagt
man das auf Deutsch?, and clarify answers, for example, Das ist meine Freundin und sie
kommt aus China. ... Ja, ich habe zwei Briider, sie heilen Nick und Max.. When socialising,
thay make simple statements such ag lcn mag Fu,ﬁbait aber Toms Lisblingssport 1s£
Basketball. They use key featu
and long vowel

phrases and sentences, such as, ja, fot, singen, Sport, mmer zwei, ich auch. They obtain
key points of information and identify main ideas in simple texts relating to own world and
that of in peaking countries, using contextual clues to help make
meaning. They

, and create short informative and imaginative texts using
modelled sentence structures and formulaic expressions with present tense forms of regular
and same iregular verbs, and cor ord order. They use a range of grammatical
elements to describe people, abje ns, events and relationships, including articles,
such as, derfein, personal pronouns ives, for example, mein,
dein, sein, ihrin the nominative and meaning with reference to
time, manner and place using everyday adverbs and phrases, for example, am Montag;
besser; in der Schule, and link words, phrases and sentenc:
5 such as a‘ann spsrsrand zuerst. They

s mwa relationsk

nd culture, giving examples of adjustments made as a result of
s and intercultural experiences. They explain how aspects of their

own identity impact on intercultural exchange.

Students identify German as an \mpomanl European and gluhal language and that itis
related(o Enghsh They tify of the commeon variations in German used in different

hey hm entiate stat emen(s

sestions, imperatives and
ntonation, sentence structure and punctuation. They understand
and apply grammam:al concepts such as gandersnd number, and nominative and
accusative case. They identify key similarities and between the

and or tems of English and German, including the Umiaut and Eszett,
capitalisation, and punctuation used in numbers (ordinals, decimals). They identify features
of common spoken, written and multimodal texts. They

1. we've mapped; 2. aligning actual substrand CDs with the evidence of

learning=AS; in most cases the AS follow the CDs sequentially;

C2C languages resources were written using the P-10 sequence however
the similarities between the Achievement Standard in both sequences are

clearly evident. Teachers may be able to use the assessment tasks

provided in the suggested C2C sequence for Year 7 Entry and adapt the

GTMJ using the age appropriate Achievement Standard.

There may be a need to look at partner units from earlier bands to ensure

entire coverage of the Achievement Standard. The structure of the

Achievement Standard is similar across all bands therefor it is possible to

adapt the GTMJ in Assessment Task using another band Achievement

Standard

To adapt the GTMJ for an assessment task, find similar statements in the

Achievement Standard to modify the C Standard

Mapping should occur across the whole band of the Achievement
Standard to ensure coverage. Each statement only need to be covered

once in the two years of learning. However, with the suggested sequence

there may be multiple opportunities to cover some aspects of the

Achievement Standard.
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Communicating and Understanding are

taught and assessed in every unit. * Socialising ——
Informing —_—
Relevant sub-strands are selected as .
Creating R —

appropriate to the unit.
Translating ——>

Reflecting —

*NB: Not all sub-strands within _
Communicating and Understanding will be Hnderstanding
addressed in any one unit. Systems of language —

Language variation
and change —

Role of language and
culture —

Sequences of teaching within each sub-strand are integrated into an overall
teaching sequence and contribute to the learners’ development of skills,
processes and understandings in that unit.

NB: Not all sub-strands within Communicating and Understanding will be
addressed in any one unit. Sub-strands will be addressed with different emphasis
throughout the band.



Planning for Teaching and Assessment across the
years and bands

Socialising > Socialisihng —>
Informing - Informing —_—
Creating - 5 Creating e
Translating — 5 Translating ——>
Reflecting ——s Reflecting ——s
Systems of language _,. Systems of language -
Language variation Language variation

and change —> and change

Role of language and Role of language and
culture R — culture —

This contributes to the learners’ ability to make connections with prior learning,
prior experiences and to develop and modify language use in subsequent units
and so on. Teaching and learning is structured to cycle and consolidate
knowledge through the key ideas and assessment of chosen key idea/s will
normally only be undertaken once students have encountered them at least once
or twice in previous units.

Let’s have a look at some of planning documents — firstly let's have a look at the
mapping of the AS as was done in the planning of P-4 — show hard copies of
colourful AS; hand in hand with the sequence of unit themes we then determined
the key ideas (briefly explain) and identified which were assessed and which
were taught.

The aim was to create a sequence of teaching and assessment which cycled
through the key competencies, so that sts



Internal planning documents

— S e = TRy E—
B Whole-school curriculum and = = m— _’
dasassmerchiang e S USSa N
.. “"”' = Resources and helpful
E - L L —
a =] =)
e

Unpacking the unit
slideshow

All along the way there are team meetings which progressively unpack what it is being
taught and assessed. A writer/unit plan and alignment planner is then developed —
internal use only for the units

They contain resources that assist teachers to plan learning experiences for
students, and assess these experiences against the achievement standards.
Unpublished working and planning documents — show writers plan ; also
summary documents — the alignment planners



Team planning for each year in the
bands

Unit 1: A package from Germany

In this unit, students begin to engage
with German language and culture.
They explore similanties and
differences in greefing others in a
vanely of familiar contexts

Students will:

o develop an awareness of
German and German-
speaking people

« participate in guided group
activities such as games and
songs

*  use simple greetings and
participate in classroom
routines

« explore objects that originate
from Germany

+ padicipate in infercultural
expenences to notice how

Who am 1?

In this unit, students refiect on
similarities and differences in verbal
and non-verbal ways of greeting,

trod! and g themselves

Students will:

» participate in guided group
activities such as games and
songs

* inferact with others fo
exchange greetings and share
information about themselves

o convey factual information
with simple statements about
self and others

e translate meaning and creafe
bilingual texts

* recognise and reproduce the
sounds and rhythms of spoken

Unit 3: My mascot

In this unit, students engage with the
concept of cultural representation
through mascots from various
countries. They will begin to use
vocabulary for descriptions.

Students will.

* interact with others to
introduce and describe
favourite mascots

»  convey factual information
with simple statements to
describe mascots

* recognise and reproduce the
sounds and rhythms of spoken
German

« participate in intercultural
experences to notice how
language is used in different
cultural confexts.

Unit 4: Sending greetings to
Germany
In this unit, students use language to
greet, introduce and describe
h to new G peaking
friends. Students use language and
gestures to exchange gifts across
Gulfures.
Students will:
s interact with others to
exchange gifts
e convey information about
items to be included in a
package to Germany
s recognise and reproduce the
sounds and rhythms of
spoken German

s paricipate in intercultural
expenences noticing different
language and behaviours
associated with gift giving.

language is used in different German

cultural and social contexts. «  pardicipate in intercultural
expenences to reflect on
similanties and differences in
ways of introducing and giving
information about oneself.

Let’s have a look at some examples of these planning documents -How
could you adapt a planning tool like this in your classroom? (discussion)
show overview hard copy of band planning ; including intercultural and
preliminary planning of Assessment tasks/ideas; hand out planning docs
now!

Let’s take a look at how that comes across in the prep year

Start with the premise of a package arriving from the Target culture and the children
themselves begin, with the help of the avatars to engage with the realia inside

Through out year we learn more about the target culture, their language and
communication to then lead up to a culminating task of sending our own package back
to the TC. We have tried to keep tasks such as this as open as possible so students can
make their own decision on what to send- whether this be a favourite mascot, an item
to represent themselves, their family or their culture, it could be a favourite song that
they perform or an artefact of piece of art that they have created.

The next step is to check coverage so that the achievement standards are addressed at
the end of each band; some of course will be addressed many times — such as socialising
— while others may only be addressed once — part. For understanding key ideas in p-2.
from these planning docs the band plans are then created — hand out /hold up concepts
planning docs!
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Mapping for coverage of Achievement Standards:

wo g2 U3 g Assessuen™ UST DY mmg :
: g - I ‘. y 1 " N 7 q
to Year 2 o \
By the end of Year 2, sludentsinteractwithitea; $ » iated 1Al
[@naipiay They i g gs and farewelis, for example, Ich

heifte ... Auf Wiedersehen! and express likes and dislikes. When interacting, they use short
formulaic expressions, for example, Morgen| Danke! Alles Gute zum Geburistag! Frohe
Weihnachten! Guten Appetit! and make simple statements, such as Das ist ... Ich wohne
in...lchmag ..
games, shared activities and ElESSoomMroutinesy They use visual, non-verbal

and contextual cues such as intonation, gestures and facial expressions to help make
meaning, and reproduce some distinctive sounds and rhythms of spoken German, including
ch, u, rand z. Students identify specific words and information, such as names of people,
places or objects, smtq shared lexts related to. personal worlds. They convey factual’
information saif, family and possassions at word and simpla sentence levelEThey ¥
[respondibjard create m QQLVELLBF ! u s-m m;-d_ell_eﬂ_mgmum
formulaic language| They Use shor ase d e sente i ibe

and objects in the famil snd schoof domains such as der l.ehrer eme Freundm Das
ist mein Stift, including some pronouns, for example, ich, du, er, sie, es, wir and possessive
adjectives, mein/e, dein‘e. They use nein and nicht for negation, and verb forms bin, bist and
ist, with an adjective. Students explain the meaning and use of different German words andy
nd creale texts in German and English for their immediate laammg
They identily similarities and differences between German and their own
languagats) and culture(s), noticing that using a language involves behaviours as well as
words.

Students identify ways that German sounds different to English but recognise thal it uses thg

Ssame alphabel. They ndenh[y some words that are me in p_u_lh Germ:

 bu pronounced dif [Thiey identify featur nt type:

s that German and Engjish borrow from each other and from other

langu@as and rdenhly different ways of greeting and interacting with people. They make
between the people use and who they are and where they Ilva

P-2
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Mapping for coverage of Achievement Standards: 3-4
pe  iEw

A
5’% - AssEss MEAT " T
el e & Sou 2

T

vurs:-nu Achleve tandard et

By the end of Year 4, students interact with teachers and paers in classroom routines,
action-related talk gupllr They respond to and use mx v oa
interact, ask questions; seek assistance, and r Vi ¢
for example, bitte schon; Ich bin dran; alcha Farbo? Wee'viele Geschwrsra( hasl n‘u?

lain Lieblingsspiel ist Lotto. They reproduce German ghort and long single voweland  — 5 7).
diphthong sounds, including Umiaute, and Eszett, and initial Gonsonants and blends, for A )
example, Postflos, mein, die, Bruder/Briider, heillen, ja, rot, singen, Sport, Winter, zwei.
They answer questions related to their personal worlds with factual information, and respond
1o imaginative texts by identifying la!gunte elements, sequencing main evepls and
ﬁ;&uclng short scaffolded summaries. They create short, simple sentences from mudeiled

and use coordinating conjunctions, for example, und, aber, oder, to

o-f'r'z%f Thsy use some farms of common regular verbs in the present tense, (for
example, heiBen, kosten, spielen, wohnen), some irregular verb forms, (for example, bin,

bist, ist, sind, hast, hat), am*@qﬁl rbs, (for example, kann, mag, méchte,
muss), for example, hatte, ging, war) and the accusative case, (for
example, /ch habe einen

Iwievieldli0'and some janeirquesiont. They refer o lime, manner and
place using familiar words and phrases, for example, morgen, sehr gut, im Wald. ’
aspects of German and English mwmmmmmlnuw e L

d an fi . in German . glish for the \
‘ways in vmiuh wlhn mflwnuc aspects of
such as greetings, and

lobal la

They identify
rpose of the Eszett and show how the Um/aut alters the pronunciation of particular
identify single letters, some consonant clusters (sch) and vowel

u, ta; Thay identify the audience and purpose of familiar persnnal

mmmgouncwm-mlnmm and identify cultural vaiues, mmmo?,
in words and they and others usg

w3

ROLLC CRE 2

=0 / cR/e A
o

o (¥

o\
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Mapping for coverage of Achievement Standards: 5-6

Years 5 and 6 Achievement Standard 2 (i)

By the end of Year 6, students mo{daﬂmm nl«aﬁms, 10 carry out transactions, and to

share ideas and opinions/ gs *They APAETESEATEERS T TarHET COMERTS 107 asE

quﬁmm ma&ammmmmmuz.wuw du-das? respond to requests and share experiences of 1|

leamning, for.example:foh-kanv gul spechen. aber ich finde das-Lesen und schuiorig. They (SN OSSERpIVE s

expressive vocabulary ncludi suchas. gluckirch-necsos, sauer-and traung, (o express feelings and

make such-as-ichmehme en . They use i for simple. and Y

, and correct i ., for-example. for the fwo-different pronunciations. of ch. They gather and comparé

information from different sources about social and natural worlds, and information and 2 rent formats fo

suit audiences and They mml*evems and ideas encountered in texts andgescreate’ £

- imaginative texts to reflect their imaginative i texts, they i
_current, recurring and f f pla, Wir gel mmmw

preduce original sentences vi and irregular verbs in the pr

mwﬂsﬂu\dmwwmwmn\m verbs such as i and o) adverbs |\

qualify for-example;-viel- Wasser..neue Schuhe: liebes.olt. jedenTag. They explain aspects T
of German language and culture, recognising that there are not always equivalent expressions in English, and create a range of
hlhwal texts to support their own language leaming and the school community. They describe aspects of their intercultural | ‘,\"E
that are iliar or , and discuss their own reactions and adjustments.,

S A g

Students give examples of how German language and culture are continuously changing and are influenced by other languages “f

and cultures. THEPITERTTY SHE BpplySomeofiies They identfy ,, ,
rules for pronunciation and apply phonic and grammatical knowiedge to spell and write unfamiliar words, for-example..words. . 7{
I jp-wv-and 2.-and gs suchas au. ei; eu and jo. They apply the conventions of commonly used text types.
md-demlymﬁmmﬂmbﬁwtﬂa features and text structures. They give examples of the varety of ways German is used by
drﬁulml people in different contexts. They make connections between culture and language use, and identify ways that 4
language use is shaped by and reflects the values, ideas and norms of a communty, )
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Yearly planning document for Year P-2: Units 1-4

Year
Frp GERMAN
Unit 1 Unit Z: Unit 3; Unit 4.
A package from Germany Who am i7 My mascot Sending greetings to Germany

intercuitural understanding and experiences:

aveto

Composition

Modes assessed oral

Achievement standard:

Once mapping of teaching and assessment is complete, detail is added for each unit in
the band. This yearly planning document includes unit concepts, intercultural
understandings, a draft assessment task and key language.

To view the whole document see appendix . This excerpt of the band covers the first 4
units (always 4 units in the year with an estimated 2x30mins lessons per week) ie. Prep
year (yearl is units 5-8 and year 2 is units 9-12)



Yearly planning document for Year P-2: Units 1-4

Gverehiog | OoF
cancept

Writers work at the unit level with a number of planning templates such as the
alignment planner and the writers plan and at the key idea level with a key idea plan
which drills down to include slide show content and supporting activities for the teacher
note.

To view sample templates see appendix .
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Unit 1: What's in a name?

In this unit, students explore the
conceptof names, the meanings they
hold and use language to communicate
ideasrelatingto personal names and
personal identity.

Studentp will

use arange of language to
give personal information
aboutidentity fora range of
purposes

engage with a range of texts
aboutpersonal identity

create connectedtexts using
descriptive language

analyse and understand
systems of language relating
to pronunciation

* paricipate in intercultural
experiences to understandthe
relationship between
language and culture.

Unit 2: What is family?

In this unit, students use language to
communicate ideas relatingtothe
concept of family and group identity

Students will
interact with peers about

family structures and activities

gather and compare

information relating to families

in Germany and Australia
create connectedtexts using
descriptive language

analyse and understand
systems of language relating
1o sentence structure

analyse and understand
language variation relating to
context

padicipate in intercultural

experiences to understand the

relationship between
language and culture

Band Plan for Year 5/6 German

Unit 3: What are personal spaces?

In this unit, students explore the
conceptof personal space anduse
language to communicate ideas
relating to favourite personal spaces.

Students will

interact with peers to share
ideas andfeelings

engage with a range of texts
aboutpersonal spaces

« create texts about personal
spaces

analyse and understand
systems of language relating
to sentence structure

analyse andunderstand
language change overtime

padicipate in intercultural

experiences tounderstandthe

relationship between
language and culture

Unit 4: How do we play?

In this unit, students explore the
conceptof play anduse languageto
communicate ideas relatingto play,
group interactions and belonging.

Students will:

Use descriptive and
expressivelanguageto
share ideas and experiences
aboutplay

engage with a range of texts
aboutplay aroundthe world

create andtranslate texts
aboutplay

« analyse andunderstand
systems of language relating
to pronunciation and
sentence structure

« analyse andunderstand
language change overtime

experiences tounderstand
the relationship between
language and culture.

The overview planning documents are now refined and become the band plans which
are published.

If we take a closer look at the band plan for Year 5/6 German you can clearly see the
sequence of teaching and learning across the band.In this example you will notice that
there are 4 units for Year 5, one per term. This is the same with each and every year
level.

If we were to examine Band Plans for several languages you would notice that there is a
similarity across the languages in terms of titles. This does not mean that the units are
generic. The units are concept based. If we were to take a closer look at the first unit
‘What’s in a name?’ you would notice that students are exploring the concept of self-
identity through names and naming traditions. Each language has treated these
concepts as unique to their culture or cultures and accordingly you may find different
text types authentic to the language and culture/s you are teaching.

You will also notice bullet points outlining the learning experiences for students. These
are derived from language specific content descriptors from the Australian Curriculum.
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Band Plans

Band plans identify
curriculum intent through
unit overviews.

Band plans provide
assessment overviews
which identify the evidence
to be gathered in each unit.

These are developed in consultation with key academics and QCAA to provide
an overview of each C2C unit.

Languages Band plans
* identify curriculum intent through unit overviews
» provide an assessment overview and identify evidence to be gathered

* articulate the coverage of all three dimensions of the curriculum, including
General capabilities and Cross curriculum priorities to be addressed in each
unit.

Band plans allow you to look across the year level and across the band to develop an
understanding of the intent of the units and the coverage of the achievement standards.

NOTE:

» The languages curriculum has been organised into to bands of 2 years e.g. Bands 3-4,
5-6, 7-8, 9-10.
Exception: F-2 Band which covers Prep, Year 1 and Year 2.

» Achievement Standards:
* describe the expected learning for each band of years
e describe what students are expected to know and be able to do at the end of a band

Band plans have been carefully thought out to provide coverage of all
aspects of the achievement standard. If you make changes to a unit to



accommodate the needs of your learners you will need to be careful to
maintain the integrity of the unit and the coverage of all aspects of the
achievement standard within the Band.
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Unit 1: What's in a name?

Collection of work

Modes assessed: listening, writing,
reflecting

The assessmentwill gather evidence
of the student's abilityto:

to suit specific audiences and
purposes

* identifywaysthatlanguage
use is shaped by and reflects
the values, ideas and norms
of a community.

Unit 2: What is family?

Collection of work

Modes assessed: speaking, writing,
reflecting

The assessmentwill gather evidence
of the student's abilityto:

vocabulary

* conveyinformation and
opinionsin differentformats
to suit specific audiences and
purposes

. identify and apply some of the
systematic sentence structure
andword order rules of
German.

| Unit 3: What are personal spaces?

Collection of work
Modes assessed: reading, reflecting

The assessmentwill gather evidence
of the student’s ability to:

= gatherand compare

uncomfortable

* identifyandapply some of the
systematic sentence structure
andword order rules of
German

« giveexamples of how
German language and culture
are continuously changing
and are influenced by other
languages and cultures.

Band Plan Assessment Years 5-6 — Units 1-4

Unit 4: How do we play?

Collection of work

Modes assessed: speaking, writing,
analysing

The assessmentwill gather evidence
of the student's ability to:

« explain aspects of German
language and culture,
recognising thatthere are not
always equivalent
expressions in English

+  make connections between
culture and language use,
andidentify ways that
language use is shaped by
andreflectsthe values, ideas
andnorms of a community.

B s gatherand compare * use written and spoken information fromdifferent * use written and spoken
% information fromdifferent German'to relate experiences sources about social and German for classroom

5 sources about social and and express feelings natural worlds interactions, to carry out
g naturalworids ¢ use complete sentencesin e describe aspects of their :;1?:::325‘;?:"? r‘;::{g
E «  conveyinformation and familiar contexts anduse intercultural interactions that expe ennespande (press
E opinions in different formats descriptive and expressive are unfamiliar or 'E";“:'gs XPp!

@

g

@

@

=<

All unit 1t tasks provide

Australian Curriculum: Languages — German Years 5 and 6 Achievement Standard

of student learning and provide opportunities for teachers to make judgments about whether students have met the

Aspects of the Achievement Standard listed in each unit assessment overview may be assessedthrough a single mode or through several modes depending on the
task. Teachers are advised to refer to the Guide to Making foreach task for further details

If we take a closer look at the assessment section of the band plan for Year 5/6 German
you can clearly see the sequence assessment tasks across the band.

In this example you will notice that there are 4 assessment tasks for Year 5, one per unit.
This is the same with each and every year level.

If we were to examine Band Plans for several languages you would notice that there are
some similarities across the languages in assessment tasks, but that there are also
differences. This is because each assessment task has been tailored to meet the
particular achievement standard of each language as well as the culture/s. You may find
different text types authentic to the language and culture/s you are teaching in the
assessment tasks.
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Assessment

* Assessment task
* Model response

e Guide to making

Assessment .
judgments

* Assessment advice

In each C2C unit of work, there is:

* An assessment task
* A Model Response
* A Guide to making judgments (found in the Assessment task)

» Advice to support the implementation of assessment.
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Rssessment

Assessment

Assessment task Guide to making judgments

b) Inireduce yoursei! lo your German sister school buddy by wriing a shorl paragragh
in German

Assessment is the starting point for every teacher. Assessment resources
provided for each unit include:

assessment task,

Model Response, (with annotated GTMJ descriptors)

a Guide to making judgments, and

Advice to support the implementation of assessment.

The Assessment task is the task sheet to give to students. The task instructions
are on the front and inside the task paper. There is some scaffolding provided for
students as well as hints and tips. These relate to the relevant elements of the
Achievement standard.

The Guide to making judgments is found on the final page of the Assessment
task. This is where you make judgments about how well each student has
addressed the assessable elements. You will notice that the fragment from the
achievement standard that is being assessed is at the top. The C standard is
reflective of the Achievement standard from the curriculum. This is the same
across all C2C subject areas.

The Assessment task is the task sheet to give to students. It contains
instructions, tips and scaffolding.
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The assessment is designed to have students create texts that reflect a
‘real/authentic’ context.

Show/hand out examples of ASSESSMENT tasks — writers draft assessment
task progressively; fitting it closely to the teaching activities and learning
opportunities ; very often the ASS format will be mirrored in a key idea SLR
/TN ; assurance together with peer review —togerhter with tech panels will
ensure quality ;
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The Guide to making judgments consists of the unit title, the purpose of the assessment,
the assessable elements of Communicating and Understanding. The Purpose of
assessment statement describes the focus of the assessment task. This comes directly
from the achievement standard.

The assessable elements are the 2 strands from the curriculum Communicating and
Understanding. The statements underneath each strand are the relevant aspects of the
achievement standard that are assessed in this particular unit.

These task specific standard descriptors describe discernible differences within each
task-specific assessable element. They are derived from the Achievement standard and
state how well the student has demonstrated their knowledge and understanding within
the context of the task. By considering each of these judgments together you will be
able to make an on-balance decision about the overall quality and award an appropriate
grade.

The Guide to making judgments is found on the final page of the Assessment
task. It contains the assessable elements from the Achievement standard as well
as descriptors for each standard.

Look at the Guide to making judgments on the final page of the collection
of work which is the assessment task for students.

Read the descriptors for each standard. Notice the nested approach in the
standard descriptors. GTMJs in C2C across all learning areas have adopted a
nested approach to the A — E Level statements where what is stated at ‘E’ is also
presentin a ‘D’, ‘C’, ‘B’ and ‘A’ standard response.

When making judgments about student work, start at the C descriptor and



consider whether the work has met it. If yes move up, if no, move down.
By considering each of these judgments together you will be able to make an on-
balance decision about the overall quality and award an appropriate grade.
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RAssessment

Guide to making judgments

GTMJs in C2C use a nested approach to the A — E task-specific
standards descriptors, where what is stated at ‘E’ is also
presentina ‘D', ‘'C’, ‘B’ and ‘A’ standard response and likewise
up the scale.

GTMJs in C2C across all learning areas have adopted a nested approach to the
A — E Level statements where what is stated at ‘E’ is also presentina ‘D’, ‘C’, ‘B’
and ‘A’ standard response.

The C level descriptor reflects the aspects of the Achievement standard being assessed.
When making judgments about student work you will need to decide whether, for each
assessable element, the evidence meets the achievement standard. If so, then you
decide whether the characteristics in the evidence of learning are best describe as the C,
B, or A. If not, then you will need to consider whether it is best described as D or E.



Assessment

Assessment advice

Model response Implementing the assessment
i eeier sttt

)
with your personal information.

Nachname: | Ferara

Vomame: | Robert

Wittelname:

‘BUSHAIED

Soitzname: | Bobby

Kosename: | Possum

b) ¥
German

Youmay wish to include the
following:
* yourage
+ yourname anditsorigin
« yournationality

. pet
+ whousesthese names,
+ olherinformation aboutyoursel.

The Assessment Model Response is an aspirational example of an ‘A’ response for

teachers to use to:

e understand the task requirements

* target their teaching

* provide feedback to students

* make judgments about students’ work against the assessment task and its Guide to
making judgments

* GTMIJ descriptors used to annotate specific levels of response.

When writing the Model response we do not include deliberate errors in language (such

as misspelled words) even though realistically, a student would make errors.

The implementing the assessment document contains advice on how to conduct the
task as well as advice on the teaching and learning that should have occurred before the
assessment task is attempted.

Now, let’s take a look at the Model response. It is an aspirational example of an ‘A’
response.

When writing the Model response we do not include deliberate errors in language (such
as misspelled words) even though realistically, a student would make errors.

The implementing the assessment document contains advice on how to conduct the
task as well as advice on the teaching and learning that should have occurred before the
assessment task is attempted.
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Excerpt of draft differentiated assessment for Year 7 E

c2C

Curriculum i e classroom Languages

German Years 7-8
Meeting new people Band Y7E

Assessmenttask — Collection of work: listening, speaking, reading, analysing

Name Class
Teacher Date Part B Conversation
Listen and view (e following scenario First day on exchange at & German scnool.
Task

To present a self-introduction in German.

To on from & i lyse language
choices that reflect the speakers and contexts of the situation.
Instructions Part A — Self-introduction -
Presenta self-introduction to your class.
+ Part A - Introduce yourselfin German. S$tep 1: Use the table below to prepare your selfiniroduction in German. Here g | | "2 5° ™7
Part B - Listento and view a text to answer questions. categories you may ke to choose from. Wrie in sentences E

®
Conditions Selft-introduction
* Undertaken individually
* Undertaken in class time

Name - Name

= Alter und Geburismonat - Age and
* Held undertest conditions month of bithday

Wohnort - Hometown

Geschwister- Siblings ch komme aus Austiaien
Ich wohne in Cams.

Lieblingsobjekte - Favourite objects

- - 2 Wi haven jetzt Mathe
- Personalty traits | Magst du Maihe?

Interessen - Likes and interests

Step 2: Present your self-introduction to your class with culturally appropriate of
closing.

The intention is that teachers may take assessment tasks and edit them (all materials are
editable electronic resources) and adapt tasks to their own context and cohort.



Considerations when creating your
own assessment task

 alignment of teaching and learning key ideas
of the content descriptors with the
achievement standards

* coverage of the achievement standard across
the band

Achtung! Make sure that your task targets
specific skills and cap

C2C units can be used in so many different ways. They can be adopted or
adapted — a school decision. Teachers are time poor. C2C provides many
different possible options for you.

The units provide a model sequence for teaching and learning as well as a wealth
of resources for you to use.

In this afternoon’s workshop we will be examining some sample units and
investigating how to adopt or adapt this units to suit your learners.
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