
Integrierte Lern‐ und Prüfungsmethodik im Rahmen des AC für Lernstufen P‐6. 
Die Präsentation umfasst Planung mit Blick auf die Lernstufen P‐6 und die dazugehörigen 
Achievement Standards. Altersgerechte und kreative Aufgaben und die jeweiligen 
Bewertungskriterien werden besprochen, Beispiele werden vorgestellt und analysiert.
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How do the materials hang together? 
• While the rationale, aims and overall structure/organisation are common to all 

language subjects in the Australian Curriculum: Languages, the subjects have been 
written by language‐specific teams to reflect specifics for each language.

• The language‐specific content acknowledges the uniqueness of each language.  
• This includes rates of expected progress for different languages. For example, the 

same level of achievement is not expected in written modes for scripted languages as 
for non‐scripted languages.

• The context statement describes the background of the language and the learning of 
the language in Australia.

• Other aspects are discussed in the next slides.
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C2C Materials for Languages have been developed for Years 5 – 10 
following the F-10 pathway.  These have been published; materials have 
been through the first amendment round. Materials are currently 
accessible in QLD; ACT has access but no other states yet; in negotiation; 
for this reason you will be able to look at hardcopies but no electronic 
copies – when time comes will be via scootle



Each key idea in the unit has a slideshow.  The purpose of the slideshow is to 
teach the concepts, skills and processes relevant to the sub strand and unit 
concept.  They are designed for the teacher to use with the whole class, to 
promote whole class discussion, deconstruction and construction of language, 
and reflection. 
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Texts in the target language are central to each C2C unit.  They 
are relevant to the concept of the unit and pitched to the learner. 
The texts are written for an authentic purpose that reflects 
authentic features and conventions of target culture text types. 
They reflect authentic attitudes and values of people in the target 
cultures and Australia. They are different to practice texts (such 
as crosswords, cloze activities or translation texts) and can be 
used in many different ways.  Often students encounter a 
particular text more than once in the unit. 
They are created by C2C and checked by native speakers. They 
provide scaffolding for students – visual cues, layout.
Some are scaffolded to assist students in creating richer texts of 
their own.  
There are many different texts and text types in the units 
including stories, comics, articles, graphs, text messages and 
signs to name a few. 
Let’s take a look at some examples of our texts. 
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This is an example of an very modern, online text – the online petition.  How 
could you use a text like this?  
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There are also extended texts created for the 9-10 band. How might you use a 
text like this in your classroom?
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The supporting learning resources include student worksheets and answer 
sheets.  They also include teacher resources and instructions and eBooks. 

Student resources enable students to demonstrate learning by providing 
sources of information and activities targeted at specific concepts or skills in the 
Topic.
Teacher resources support the teacher by providing advice in relation to 
concepts, skills or literacy and/or numeracy demands. These include answer 
sheets and teacher resources and instructions. 
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Sheets and answer sheets (5-10 bands) provide teachers with a sequence of 
activities that explore the unit concept from the perspective of one sub strand. 
They include a range of activities that centre around texts (such as learning 
objects, written and visual texts). 
This is where students practice communicating in, as well as analysing and 
reflecting on the target language and culture. There are a range of small group 
and individual activities that allow students to deconstruct, construct and reflect 
on language and culture. 
The answers are aspirational model responses and provide teachers with a range 
of possible responses where applicable.

There are also teacher instruction and resource sheets that provide teachers with 
a range of different printable resources for group activities and detailed 
instructions. 
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Ebooks complement units. They are used with worksheets and for lower years 
are often stand alone. This year several P-3 eBooks have been included in the 
QLD Premier’s Reaching Challenge
Let’s take a closer look at an example of an eBook. 
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This slide gives an overview of the interrelated elements of the Australian Curriculum:
• Band descriptions give features of the learners and learning for bands of years.
• Content descriptions are organised in the two strands — Communicating and 

Understanding — and sub‐strands.
• Elaborations provide examples for the content descriptions.
• Concepts, text types and processes are included to help teachers plan for rigour in 

the use of language.
• Achievement standards describe expected learning at the end of that band of years. 
• These elements are interrelated and mutually supportive. 
• The elements are significant to the degree that they help students meet the 

achievement standard for their band of years.
Let’s have a look at the socialising . Detail of the socialising is provided about these 
elements in following slide.
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• Content of the Australian Curriculum: Languages is organised through two interrelated strands —
Communicating and Understanding —which work together to support the three aims

• This slide shows, as an example, the elements of the Communicating strand.
• Strands are further broken down into sub‐strands. There is no intent that each sub‐strand has equal 

emphasis, for example, translating will not have the same emphasis as socialising, informing or 
creating in the communication strand.

• The sub‐strands are further differentiated by ‘threads’ that organise content in each sub‐strand and 
express: 

o range and variety in the scope of learning 
o progression of content across the learning sequences
o specificity of languages. 
For example, the threads for socialising in the Japanese curriculum include socialising and 
interacting, taking action and building the language of classroom interaction. Threads vary for 
different languages.
Threads can be seen in Sequence of content which can be selected from the ‘PDF documents’ 
option in the left menu. 

• Concepts are the big ideas that students work with. 
• Text types  include oral, written, digital and multimodal texts.
• Processes include skills (listening, speaking, reading and writing), as well as higher‐order thinking 

processes (conceptualising, analysing, reasoning, explaining and comparing). 
• Concepts, processes and text types vary for each band. This slide shows an example.  There is no 

overall structure for these and they are not required curriculum. They are included to help teachers 
plan meaningful content involving higher‐order thinking, that is, to enrich the subject matter about 
which students are communicating. 
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Content descriptions: detail the skills, knowledge, and understanding that students are 
to develop
• This slide shows how a content description is presented — through a strand and sub‐

strand, with suggested concepts and processes. 
• Elaborations are not part of the required curriculum. They give possible examples for 

each content description including:
o contexts of language use 
o further detail on dimensions of the content description 
o aspects of linguistic and cultural knowledge 
o key language 
o possible tasks and experiences 
o connections across concepts. 

• The general capability icons suggest which general capabilities can be addressed 
through the content description.

• Text types are usually implicit rather than explicit in the content descriptions. They 
are provided in the Australian Curriculum: Languages – Foundation to Year 10 
Curriculum Design (http://www.acara.edu.au/verve/_resources/AC_Languages__F‐
10_curriculum_design_paper.pdf), which informed writers. 

• Elaborations,  concepts, text types and processes are  selected examples, indicating 
possible teaching and learning, but do not exhaust all possibilities. They are not part 
of the required curriculum. 
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Each unit has a structure

Topics in Languages units include:

• Assessment

• Connections between learning and assessment 

• Communicating

• Understanding.

The first topic identified on the topic map for every unit will be Assessment. The 
Assessment Topic describes the assessment of learning and aligns what is taught with 
what is assessed. The Assessment Topic aligns with all content descriptions that will be 
assessed in a unit.

The second topic identified on the topic map for every unit will be Connections 
between learning and assessment. This Topic also aligns with all the content 
descriptions that will be taught and assessed in the unit. The Connections 
between learning and assessment Topic identifies Prior learning and establishes 
the Curriculum organisation for the unit.

The Topics that follow on from these two topics on the Topic map will each align 
with one of the strands of Communicating and Understanding. 

Within communicating and understanding the resources are organised by sub 
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strands.  For example, Discussing friendship = Socialising, Accessing information= 
Informing, Creating=creating, Designing=translation, expressing ideas=systems of 
language – this means we are unpacking a communicative function, Recognising 
cultural values=role of language and culture.
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So to recap: Content descriptions will detail the skills, knowledge, and understanding 
that students are to develop. Achievement standards, based on assumptions about time 
on task in learning the target language, will describe what students are expected to 
achieve and how well.

Let’s have a look at the following slide which outlines the mapping of the AS –
here P‐10 and Yr7 Entry
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1. we’ve mapped; 2. aligning actual substrand CDs with the evidence of 
learning=AS; in most cases the AS follow the CDs sequentially;

C2C languages resources were written using the P-10 sequence however 
the similarities between the Achievement Standard in both sequences are 
clearly evident. Teachers may be able to use the assessment tasks 
provided in the suggested C2C sequence for Year 7 Entry and adapt the 
GTMJ using the age appropriate Achievement Standard.
There may be a need to look at partner units from earlier bands to ensure 
entire coverage of the Achievement Standard. The structure of the 
Achievement Standard is similar across all bands therefor it is possible to 
adapt the GTMJ in Assessment Task using another band Achievement 
Standard
To adapt the GTMJ for an assessment task, find similar statements in the 
Achievement Standard to modify the C Standard

Mapping should occur across the whole band of the Achievement 
Standard to ensure coverage. Each statement only need to be covered 
once in the two years of learning. However, with the suggested sequence 
there may be multiple opportunities to cover some aspects of the 
Achievement Standard.
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Sequences of teaching within each sub-strand are integrated into an overall 
teaching sequence and contribute to the learners’ development of skills, 
processes and understandings in that unit.

NB: Not all sub-strands within Communicating and Understanding will be 
addressed in any one unit. Sub-strands will be addressed with different emphasis 
throughout the band.



This contributes to the learners’ ability to make connections with prior learning, 
prior experiences and to develop and modify language use in subsequent units 
and so on. Teaching and learning is structured to cycle and consolidate 
knowledge through the key ideas and assessment of chosen key idea/s will 
normally only be undertaken once students have encountered them at least once 
or twice in previous units. 

Let’s have a look at some of planning documents – firstly let’s have a look at the 
mapping of the AS as was done in the planning of P-4 – show hard copies of 
colourful AS; hand in hand with the sequence of unit themes we then determined 
the key ideas (briefly explain) and identified which were assessed and which 
were taught. 
The aim was to create a sequence of teaching and assessment which cycled 
through the key competencies, so that sts



All along the way there are team meetings which progressively unpack what it is being 
taught and assessed. A writer/unit plan and alignment planner is then developed –
internal use only for the units 
They contain resources that assist teachers to plan learning experiences for 
students, and assess these experiences against the achievement standards. 
Unpublished working and planning documents – show writers plan ; also 
summary documents – the alignment planners 



Let’s have a look at some examples of these planning documents -How 
could you adapt a planning tool like this in your classroom? (discussion) 
show overview hard copy of band planning ; including intercultural and 
preliminary planning of Assessment tasks/ideas; hand out planning docs 
now! 
Let’s take a look at how that comes across in the prep year
Start with the premise of a package arriving from the Target culture and the children 
themselves begin, with the help of the avatars to engage with the realia inside
Through out year we learn more about the target culture, their language and 
communication to then lead up to a culminating task of sending our own package back 
to the TC. We have tried to keep tasks such as this as open as possible so students can 
make their own decision on what to send‐ whether this be a favourite mascot, an item 
to represent themselves, their family or their culture, it could be a favourite song that 
they perform or an artefact of piece of art that they have created.
The next step is to check coverage so that the achievement standards are addressed at 
the end of each band; some of course will be addressed many times – such as socialising 
– while others may only be addressed once – part. For understanding key ideas in p‐2.  
from these planning docs the band plans are then created – hand out /hold up concepts 
planning docs!
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Once mapping of teaching and assessment is complete, detail is added for each unit in 
the band. This yearly planning document includes unit concepts, intercultural 
understandings, a draft assessment task and key language. 
To view the whole document see appendix . This excerpt of the band covers the first 4 
units (always 4 units in the year with an estimated 2x30mins lessons per week)  ie. Prep 
year (year1 is units 5‐8 and year 2 is units 9‐12)
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Writers work at the unit level with a number of planning templates such as the 
alignment planner and the writers plan and at the key idea level with a key idea plan 
which drills down to include slide show content and supporting activities for the teacher 
note. 
To view sample templates see appendix . 
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The overview planning documents are now refined and become the band plans which 
are published. 
If we take a closer look at the band plan for Year 5/6 German you can clearly see the 
sequence of teaching and learning across the band.In this example you will notice that 
there are 4 units for Year 5, one per term. This is the same with each and every year 
level.
If we were to examine Band Plans for several languages you would notice that there is a 
similarity across the languages in terms of titles. This does not mean that the units are 
generic. The units are concept based. If we were to take a closer look at the first unit 
‘What’s in a name?’ you would notice that students are exploring the concept of self‐
identity through names and naming traditions. Each language has treated these 
concepts as unique to their culture or cultures and accordingly you may find different 
text types authentic to the language and culture/s you are teaching.
You will also notice bullet points outlining the learning experiences for students. These 
are derived from language specific content descriptors from the Australian Curriculum.
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These are developed in consultation with key academics and QCAA to provide 
an overview of each C2C unit. 

Languages Band plans 

• identify curriculum intent through unit overviews

• provide an assessment overview and identify evidence to be gathered

• articulate the coverage of all three dimensions of the curriculum, including 
General capabilities and Cross curriculum priorities to be addressed in each 
unit.

Band plans allow you to look across the year level and across the band to develop an 
understanding of the intent of the units and the coverage of the achievement standards.

NOTE: 

 The languages curriculum has been organised into to bands of 2 years e.g. Bands 3‐4, 
5‐6, 7‐8, 9‐10. 

Exception: F‐2 Band which covers Prep, Year 1 and Year 2.

 Achievement Standards: 

• describe the expected learning for each band of years

• describe what students are expected to know and be able to do at the end of a band 

Band plans have been carefully thought out to provide coverage of all 
aspects of the achievement standard.  If you make changes to a unit to 



accommodate the needs of your learners you will need to be careful to 
maintain the integrity of the unit and the coverage of all aspects of the 
achievement standard within the Band.
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If we take a closer look at the assessment section of the band plan for Year 5/6 German 
you can clearly see the sequence assessment tasks across the band.
In this example you will notice that there are 4 assessment tasks for Year 5, one per unit. 
This is the same with each and every year level.
If we were to examine Band Plans for several languages you would notice that there are 
some similarities across the languages in assessment tasks, but that there are also 
differences. This is because each assessment task has been tailored to meet the 
particular achievement standard of each language as well as the culture/s. You may find 
different text types authentic to the language and culture/s you are teaching in the 
assessment tasks.
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In each C2C unit of work, there is:

• An assessment task

• A Model Response

• A Guide to making judgments (found in the Assessment task)

• Advice to support the implementation of assessment.
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Assessment is the starting point for every teacher. Assessment resources 
provided for each unit include: 

• assessment task, 

• Model Response, (with annotated GTMJ descriptors)

• a Guide to making judgments, and 

• Advice to support the implementation of assessment.

The Assessment task is the task sheet to give to students.  The task instructions 
are on the front and inside the task paper.  There is some scaffolding provided for 
students as well as hints and tips. These relate to the relevant elements of the 
Achievement standard. 

The Guide to making judgments is found on the final page of the Assessment 
task.  This is where you make judgments about how well each student has 
addressed the assessable elements. You will notice that the fragment from the 
achievement standard that is being assessed is at the top.  The C standard is 
reflective of the Achievement standard from the curriculum.  This is the same 
across all C2C subject areas. 
The Assessment task is the task sheet to give to students. It contains 
instructions, tips and scaffolding. 

32



The assessment is designed to have students create texts that reflect a 
‘real/authentic’ context.
Show/hand out examples of ASSESSMENT tasks – writers draft assessment 
task progressively; fitting it closely to the teaching activities and learning 
opportunities ; very often the ASS format will be mirrored in a key idea SLR 
/TN ; assurance together with peer review – togerhter with tech panels will 
ensure quality ;
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The Guide to making judgments consists of the unit title, the purpose of the assessment, 
the assessable elements of Communicating and Understanding. The Purpose of 
assessment statement describes the focus of the assessment task. This comes directly 
from the achievement standard. 
The assessable elements are the 2 strands from the curriculum Communicating and 
Understanding. The statements underneath each strand are the relevant aspects of the 
achievement standard that are assessed in this particular unit. 
These task specific standard descriptors describe discernible differences within each 
task‐specific assessable element. They are derived from the Achievement standard and 
state how well the student has demonstrated their knowledge and understanding within 
the context of the task. By considering each of these judgments together you will be 
able to make an on‐balance decision about the overall quality and award an appropriate 
grade.
The Guide to making judgments is found on the final page of the Assessment 
task.  It contains the assessable elements from the Achievement standard as well 
as descriptors for each standard. 

Look at the Guide to making judgments on the final page of the collection 
of work which is the assessment task for students.  
Read the descriptors for each standard.  Notice the nested approach in the 
standard descriptors. GTMJs in C2C across all learning areas have adopted a 
nested approach to the A – E Level statements where what is stated at ‘E’ is also 
present in a ‘D’, ‘C’, ‘B’ and ‘A’ standard response.
When making judgments about student work, start at the C descriptor and 



consider whether the work has met it. If yes move up, if no, move down.  
By considering each of these judgments together you will be able to make an on-
balance decision about the overall quality and award an appropriate grade.
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GTMJs in C2C across all learning areas have adopted a nested approach to the 
A – E Level statements where what is stated at ‘E’ is also present in a ‘D’, ‘C’, ‘B’ 
and ‘A’ standard response.
The C level descriptor reflects the aspects of the Achievement standard being assessed. 
When making judgments about student work you will need to decide whether, for each 
assessable element, the evidence meets the achievement standard. If so, then you 
decide whether the characteristics in the evidence of learning are best describe as the C, 
B, or A. If not, then you will need to consider whether it is best described as D or E.



The Assessment Model Response is an aspirational example of an ‘A’ response for 
teachers to use to:
• understand the task requirements
• target their teaching
• provide feedback to students
• make judgments about students’ work against the assessment task and its Guide to 

making judgments
• GTMJ descriptors used to annotate specific levels of response.
When writing the Model response we do not include deliberate errors in language (such 
as misspelled words) even though realistically, a student would make errors.  

The implementing the assessment document contains advice on how to conduct the 
task as well as advice on the teaching and learning that should have occurred before the 
assessment task is attempted. 

Now, let’s take a look at the Model response. It is an aspirational example of an ‘A’ 
response. 
When writing the Model response we do not include deliberate errors in language (such 
as misspelled words) even though realistically, a student would make errors.  
The implementing the assessment document contains advice on how to conduct the 
task as well as advice on the teaching and learning that should have occurred before the 
assessment task is attempted. 
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The intention is that teachers may take assessment tasks and edit them (all materials are 
editable electronic resources) and adapt tasks to their own context and cohort. 



C2C units can be used in so many different ways. They can be adopted or 
adapted – a school decision. Teachers are time poor. C2C provides many 
different possible options for you.  
The units provide a model sequence for teaching and learning as well as a wealth 
of resources for you to use.  

In this afternoon’s workshop we will be examining some sample units and 
investigating how to adopt or adapt this units to suit your learners.
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